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Abstract 
in school. The main goal of this work is to understand 
identity and school commitment.We used the 
Dellas Identity Status Inventory-Occupation (DISI-O) to evaluate the vocational identity and an open-end questionnaire for 
 perceptions 
the results, the majority of the students are in the Moratorium status and they perceive the feedback from teachers as an 
important way to choose a vocational future. 
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1. Introduction 
In a society characterized by diversity and constant change, teachers have a strong influence on personal and 
social development of their students. In Portugal, educational policies based on the 
benchmarks (e.g. European Council 2006, 2007; UNESCO, 2000) stressed the importance of formal education of 
students, which occurs in the school context, in the construction and development of young people  identity 
(Carvalho et al., 2008). One of the missions of the school is to provide guidance to structure and regulate the 
students' learning needs. It is the  competence that creates a set of experiences to facilitate the 
appropriation of knowledge, enabling students to become active citizens (Andrade, Meira, & Vasconcelos, 2002; 
Vega, 2009).  
Some recent meta-analyses explain that feedback is one of 
(Hattie, 2009, p. 173). It seems to be a strong component of the pedagogical process (Brookhart, 2008) between 
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educational 
guidance influence to school and, in consequence, on their vocational identity 
development (Hattie, 2009). 
2. Methodology 
The design of our research falls in the interpretative paradigm and is essentially characterized by applying 
two methodological instruments to attain the study goals: to understand how students perceive their vocational 
identity, through the lens of teacher feedback about their school work. 
 
2.1 Participants  
 
The participants in the study were 42 boys between the ages of 13 and 19 years (M = 16.5 and DP = 1.46). 
These students composed four groups: one from grade 5 and 6, and the remaining three from grades 7, 8 and 9. 
Two elementary schools in Lisbon metropolitan area participated in the study.  
2.2 Instruments and procedure 
 The Dellas Identity Status Inventory Occupation scale (DISI-O), adapted to the Portuguese population by 
Taveira (1986), has 35 items sorted into five stages of vocational identity, similar to the taxonomy developed by 
Marcia (1964, 1966): achievement, moratorium, foreclosure, diffusion-diffusion and diffusion-luck. We also used 
an open-end questionnaire with six issues to assess how these students perceived the feedback from teachers in 
the construction and development of vocational identity. In this paper we will only discuss two issues of this 
open-end questionnaire.  
The completion of the DISI-O and the questionnaire was supervised by the investigator in the four groups 
above mentioned. This task took place in the normal hours of the classes and the students collaborated 
voluntarily, taking up all the time that was necessary to fill in the instruments properly. 
3. Results 
Table 1 shows descriptive statistics for the five DISI-O stages of vocational identity organized by age and 
grade levels. In this Table, the  age was considered in four groups. These groups are designed based on 
the mean of age of the students. 
  
Table 1. Statistical elements according to age and educational levels 
 
Levels Mean Age 
Stages of Vocational Identity 
Achievement Moratorium Foreclusure Diffusion/Diffusion Diffusion/Luck 
M SD M SD M SD M SD M SD 
5/6 
(N=14) 15,5 21,36 6,80 24,86 5,93 19,21 7,63 23,50 5,14 21,93 5,84 
7/8 
(N=9) 16,7 25,78 5,52 27,78 6,74 22,67 6,87 23,67 7,07 22,22 5,09 
7/8 
(N=9) 16,4 24,67 3,24 25,89 4,46 21,67 4,27 24,33 2,91 22,67 3,54 
9 
(N=10) 17,8 25,00 6,27 25,90 5,40 19,70 4,50 22,00 5,52 21,00 6,78 
 
The data in Table 1 are similar to that seen in previous studies (e.g. Dellas & Jernigan, 1981; Taveira, 1986, 
2000; Taveira & Campos, 1987; Blustein & Noumair, 1996; Veiga & Moura, 2005). Most of the students are in a 
period of full adolescence and tend to occupy the stage of Moratorium identity, which is characterised by young 
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people who are living a period of exploration of the issues of identity while expressing difficulty in making 
choices. 
Tables 2 and 3 present the results of content analysis of  the open-end questionnaire 
(Bardin, 1977; Patton, 1990).  
 
Table 2. Emergent categories: Comments you don't like to hear from teachers when they talk about your work 
 





-"... the work is badly done" 8 
-"... the work is negative (failing)" 9 
- and helps to improve" 8 
-"... I don't do anything at all  2 
Unfair 
Comments 
-"I don't like the teacher to tell me that I could have done better, when I tried to do my 
best" 8 
No answer given    3 
Total 38 
 
In Table 2 the most frequent student answers show they do not like to hear comments involving the negative 
interpretation of effort such as: "... the work is negative (failing)" or "... the work is badly done". They also 
indicate that they do not like unfair comments such as could have done better..." when they had tried to do 
the best. In general, the students do not like negative comments or unfair feedback about the work they have 
done, unless these comments provide some guidance to improve learning. 
  
Table 3. Emergent c Is it important that teachers advise about  
 
Category Answer Frequency 
Vocational 
Comments 
-"Yes, because teachers have more ability to say what we should do and what is best for us" 10 
-"Yes, because teachers are with me every day and know my capacities" 2 
-"Yes, because they are older and more experienced" 4 
-"Yes, because young people like me do not worry too much about a future job; they talk 
about it from  time to time, which seems to be a good idea" 2 
- Y  6 
Disinterest 
-  for myself  9 
- me and my commitment and love that I 
will have for that profession  1 
-  2 
Indecision -     2 
Total 38 
 
In Table 3 the majority of student answers consider s important for thinking about, and 
making, vocational decisions. are older 
and more experienced . Teachers can with 
me every day Two students indicated that feedback from teachers is important because they at the height of 
their adolescence  do not care much to this issue. So that when teachers spend time talking about vocations, they 
can encourage students to think and to construct commitments in terms of future vocational plans. 
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4. Discussion and conclusions 
 
According to DISI-O results, the majority of the students in the study are in the Moratorium stage, in which 
students do not yet reveal the ability to make choices or elaborate coherent vocational plans. The second part of 
the analysis (student answers to the open-end questionnaire) shows that teacher feedback can be consequential 
and provides an important planning, choosing or changing vocational trajectories.  
Although one aim of compulsory school in Portugal is to enable students to acquire the skills essential for the 
development of vocational identity, students reveal difficulties in defining vocational options. Indeed, the 
teachers are seen as experienced professionals of the stu school trajectory, and their comments are mostly 
understood as guiding and clarifying the coherent development of a vocational identity (see Table 3). But, since 
such feedback provides a context for judgments and comparisons, it also can be seen as a context for labeling 
students as designers of their vocational plans. And even when the students do not have a clear argument to 
classify the importance of  feedback in advising their choice of a course/profession/ job, the feedback 
seems to be a source of information on how students think about themselves. 
with school work (Bailey & Garner, 2010) and, consequently, decisions and vocational plans. So it seems that the 
apparent value of feedback for general achievement (Black & Wiliam, 1998; Hattie & Timperley, 2007) is linked 
to how students perceive the way the teachers oversee some relevant problems, providing important and useful 
feedback about their school work (Hattie, 2003)
improve learning needs (Brookhart, 2008) and important for how students perceive their vocational identities. 
As a final comment of this work and considering other research in this scientific field (e.g. Martins & 
Carvalho, 2012a, 2012b), based in what has been written in scientific literature, the concerning identity 
development make many references to work and vocational development (e.g. Erikson, 1980). Keeping in mind 
that the role of feedback in the development of teaching and learning is widely acknowledged and relatively well 
documented (e.g. Hattie & Timperly 2007), it is essential to train teachers in the practice of educational guidance 
since teacher feedback comments support and promote the development of students' vocational identities. 
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